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Manuel Köster, Holger Thünemann, Meik Zülsdorf Kersting 

I ntrod uction 

"If you wish to improve teaching and learning, you have to artend to teach
ing and learning." Wich this statement, Bruce A. VanS!edright (2014, 114) 
recently pleaded to end an unproductive fixation wich !arge scale assessment 
of educational outcomes and historical competences (cf. Barricelli et al. 
2012; Schreiber 2012) in favor of a focus on the improvement of teaching 
and learning processes. According to VanS!edright, this is the only way to ef
fectively support students and teachers and to substantial!y improve history 
education. 

On a similar note, as early as 1999, Bodo von Borries demanded that "in 
the long run, [ ... ] the core didactic task of researching educational process
es empirically" could "not be left aside any longer" (von Borries 1999, 397; 
our translation). However, at least in German-speaking countries, what hap
pens in history classes and what exactly constitutes the frequently bemoaned 
gap between academic theory and educational practice was not researched 
adequately for a long time (cf. Bracke et al. in this volume and Hasberg 
2001). Since the studies conducted by Swiss history educator Peter Gautschi 
(Gautschi et al. 2007; Gautschi 2009; Gautschi 2013) at the latest, this sit
uation has changed fundamentally. Despite the fact that German-speaking 
researchers on historical thinking and learning will presumably continue to 
investigate the "historical consciousness within a society" (Jeismann 1977, 
12; Schönemann 2012) as a whole, there can hardly be any doubt these days 
that the didactics of history has rediscovered its core business: to research 
and improve history ~ducation (cf. Meyer-Hamme et al. 2012; Günthef 
Arndt/Zülsdorf-Kersnng 2014). , 

In the context of this recent renaissance, however, research desiderata be
come increasingly apparent. First, a domain-specific discussion of central so
cial science research methods (cf. Thünemann/Zülsdorf-Kersting forthcom
ing) is still lacking. Second, it is urgently necessary to broaden nationally 
limited research discourse by international perspectives. Finally, an academ
ic field such as the didactics of history would be well-advised to remember 
its own disciplinary history, since research can only be effective if a state of 
research is remembered, reviewed and discussed once it has been reached. 
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